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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 

Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two-and-a-

half-day site visit. During the visit, the SER team observed classrooms, reviewed selected school documents, 

and conducted focus groups with school leadership, teachers, students, and parents. The SER team analyzed 

evidence collected over the course of the SER to determine the extent to which key actions have been adopted 

and implemented at the school. This report summarizes the ratings in the four domains and related key 

actions, provides evidence to support the ratings, and – based on a rubric – allocates a performance level for 

each key action. More information about the SER process is detailed in the School Effectiveness Review 

protocol, located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Harford Heights Elementary School serves approximately 415 students in Pre-Kindergarten through Fifth 

grades. The school is located on Broadway Street in the East Baltimore-Midway neighborhood of Baltimore, 

Maryland.  The principal, Ms. Danielle Tillman-Cromartie is completing her second year at the school. For more 

information about the school’s student demographics and student achievement data, please see the School 

Profile, located on the City Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 School leadership supports highly effective instruction. Highly Effective 

1.2 Teachers use multiple data sources to adjust practice. Highly Effective 

1.3  Teachers deliver highly effective instruction. Developing 

1.4  Teachers establish a classroom environment in which teaching and learning can occur. Highly Effective 

Domain 2: Talented People  

2.1 The school implements systems to select and retain effective teachers and staff whose 
skills and beliefs meet the needs of the school. 

Effective 

2.2 The school makes full use of the evaluation system to develop faculty and staff capacity 
through school-wide reflection and professional development and to hold them 
accountable for performance.  

Highly Effective 

Domain 3: Vision and Engagement  

3.1  The school has a clear vision and mission that promotes a student-centered learning 
environment that reflects, celebrates, and embraces student, staff, and community 
diversity. 

Effective 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families and the community.  

Effective 

3.3 The climate and culture of the school creates a welcoming learning environment that 
meets the academic, social, and emotional needs of each student. 

Highly Effective 

Domain 4: Strategic and Professional Management 

4.1  The school manages progress towards clear goals through a cycle of planning, action, 
assessment, and adjustment. 

Highly Effective 

4.2  The school allocates and deploys the resources of time, human capital, and funding to 
address the priority growth goals for student achievement. 

Highly Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 

• School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons and pacing. School leadership reported that multiple curriculum 

programs are used to plan daily lessons including Wit & Wisdom and Eureka for literacy and math 

respectively, which teachers confirmed. Continuing, school leadership and teachers reported that 

Common Curriculum, an online platform, is used by all teachers to create unit and daily lesson plans.  

In addition to the Common Curriculum being accessible to the entire school community, school 

leadership and teachers reported that teachers plan for one to two weeks in collaborative planning 

sessions with the guidance of a member of school leadership or the Instructional Leadership Team 

(ILT), which a review of completed Weekly Academic Planning forms confirmed.  Specifically, the 

forms ask teachers to indicate the module, the week in which the lessons will be taught, what will be 

addressed as a result of an analysis of the previous formative assessment, the focus and content 

framing questions (for literacy only), the standard with which the lesson aligns, the activities that will 

occur during the week, the tasks the teacher will need to complete in order to prepare for lesson 

activities, and the resources that will be needed.  School leadership reported that weekly meetings 

are held with ILT members to discuss the planning that will occur in collaborative planning sessions. 

A review of ILT agendas confirmed planning as an agenda topic.  Lastly, school leadership and teachers 

reported that planning and pacing are monitored through informal observations.  

 

• School leadership provides formative feedback and guidance to teachers, aligned to the Instructional 

Framework, which is actionable and clearly describes strengths and areas for growth.  School 

leadership reported that informal observations occur daily.  Teachers confirmed that observations 

occur frequently and teachers individually reported being observed once per month to once per week.  

Regarding the feedback, school leadership and teachers reported that feedback is documented on 

Teachboost, an online platform, and is based on the Instructional Framework. Teachers added that 

the feedback is very specific and includes next steps, which a review of feedback confirmed.  School 

leadership stated, and a review of the Teachboost platform confirmed that next steps are 

documented in such a way that the next observer is aware of the feedback given and the work that 

should be in progress. A review of one informal observation noted the following next steps for the 

teacher to address the teacher’s presentation of content: [Teacher] is encouraged to share reasoning 

behind selecting the methods and visual representations to solve problems; Anchor charts need to be 

created and used to support students in completing problems on their own; Academic vocabulary 

needs to be consistently used and modeled by the teacher. 

Key action 1.1:  School leadership supports highly effective instruction. Highly Effective 
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• School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data-cycle. School leadership and teachers reported that teachers analyze data from 

the following sources: I-Ready, ANet, Text Reading Comprehension (TRC), Dynamic Indicators of Basic 

Early Learning Skills (DIBELS), and school-wide benchmarks, which a review of data analysis forms 

confirmed.  Continuing, school leadership and teachers reported that this analysis occurs during 

collaborative planning and professional development meetings with members of school leadership 

and the ILT after the administration of each assessment, which a review of agendas confirmed. In 

particular, a professional development agenda from October 5, 2018 showed data analysis as an 

agenda item. Moreover, school leadership and teachers reported, and a review of completed data 

analysis forms confirmed that teachers complete data analysis forms (and upload them to Google 

Docs) that identify students in tiers (red, yellow, green), record specific skills that are lacking, 

document a plan for intervention, and indicate a time of reassessment to note progress, in addition 

to planning for intervention.  School leadership and teachers also reported that school leadership 

ensures the use and implementation of data through the planning and observation of “Power Hour” 

intervention blocks which occur three times per week. A review of Academic Planning Agendas 

showed planning of the “Power Hour”. 

 

 

• Teachers analyze students’ progress toward goals. School leadership and teachers reported that 

teachers created class goals for literacy, mathematics, behavior, and attendance based upon the 

school wide goals at the beginning of the year and from these goals individual goals are established 

for students.  A review of grade level SMART goals confirmed that teachers created these goals for 

their classes.  For example, Harford Heights Elementary School Teacher Goals documents for multiple 

grade levels showed the school wide goals and the teacher-created goals.  Particularly, one grade 

level created the following goal in alignment with the school’s goal of achieving a 5% increase in math 

proficiency on the Partnership for the Assessment of Readiness for College and Careers (PARCC): 

“60% of students will meet grade level proficiency in math assessments. This goal will be 

accomplished by data driven power hour groupings and instruction, data-driven math groupings, and 

intervention”.   Teachers reported that they analyze less frequent data such as I-Ready and TRC and 

DIBELs data, as well as frequent data such as ANet, exit tickets, and school-wide benchmark data, 

which a review of collaborative planning agendas and data analysis forms confirmed. Finally, as 

mentioned previously, school leadership and teachers reported that teachers analyze data for trends, 

determine a plan of action, intervene during the “Power Hour”, monitor students’ progress, assess, 

and readjust.  

 

 

 

 

Key action 1.2: Teachers use multiple data sources to adjust practice.  Highly Effective 
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• Teachers plan and adjust instruction in response to data. School leadership and teachers reported 

that teachers plan for small instructional groups and differentiation for students of higher ability as 

well as students in need of intervention, which a review of lesson plans confirmed. Lesson plans 

documented “Power Hour” Instructional Groups with topics being covered during the groups as well 

as accommodations for specific students. Also a review of grade level planning sheets for 

Kindergarten through fifth grades showed that teachers created lists of specific strategies to support 

students’ individual needs, including academic needs such as chunking texts, using recorded readings 

of texts, and providing alternatives for written expression, etc. School leadership reported that 

instruction is continuously adjusted based on informal assessments.  School leadership and teachers 

reported that some of the adjustments include changes with pacing.  Teachers added that they also 

scaffold and use additional materials to adjust instruction.  Data analysis forms showed that teachers 

are implementing instructional plans as a result of data analysis.  One data analysis form noted the 

following strategies in the instructional plan for students as a result of data: “continue Fundations to 

solidify letter sound correspondence, use flash cards to memorize sight words, uses sound switching 

cards for two, three, and four-letter words, in addition to other strategies.” 

 

• Teachers appropriately recommend students for tiered interventions, including opportunities for 

acceleration. School leadership and teachers reported that the school offers “Power Hour” as an 

opportunity for intervention and acceleration three days per week for two 45-minute blocks.  School 

leadership and teachers reported that students receive intervention or enrichment per their I-Ready, 

TRC, DIBELS, ANet, and school-wide benchmark data.  During “Power Hour”, school leadership and 

teachers reported that teachers use programs such as Leveled Literacy Intervention (LLI), Do the 

Math, Imagine Learning (literacy and math), school created materials and other programs as needed 

to work with small instructional groups of students.  Also, school leadership and teachers reported 

that each teacher has at least one additional staff person to push in during “Power Hour” to provide 

intervention including the school leadership team and experience corps members, which a review of 

a “Power Hour” presentation confirmed. A review of the school’s master schedule, lesson plans, and 

site-team observations confirmed the intervention/acceleration block.  In addition to “Power Hour”, 

school leadership reported that the school offers intensive intervention through Literacy Lab to 

students in grades Pre-kindergarten through third grades, which a review of the Literacy Lab schedule 

confirmed.  School leadership and teachers reported that students in these grades are pulled from 

class for 20 minutes to receive this intervention on an as needed basis.  

 

 

 

 

 



 
 
 

8 
Baltimore City Public Schools, 2018-19 

 
• Most teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objectives. In 58% of classes (n=12), teachers communicated the objective by 

referring to it during the lesson.  In 75% of classes, learning activities and resources aligned with the 

lessons’ objectives.  In one class the teacher asked students to read and explain the objective.  During 

the lesson, the teacher referred to the objective multiple times during the observation. The objected 

was “Students will be able to multiply and divide with 2, 3, 4, and 5 facts using a letter to represent 

the unknown.” During the observation period, students in the small group practiced solving for the 

unknown with multiplication. 

 

• Most teachers present content in various ways and emphasize key points to make content clear.  In 

92% of classes (n=12) teachers presented accurate grade level content.  In one class, where students 

were to practice roles of grocery store workers in scenarios, the teacher noted alignment of the 

lesson with standard SL.PK 1: Participate in collaborative conversations with diverse partners about 

pre-kindergarten topics and texts with peers and adults in small and larger groups.  Continuing, in 

67% of classes, teachers presented content is two or more ways to make content clear. In the 

previously mentioned class, the teacher used props, pictures, written descriptions, and discussions 

to present the content.  Lastly, in 83% of classes, teachers emphasized key points to make content 

clear. In the same class, the teacher asked students to explain their role, what they do, and engaged 

them in discussions related to their roles. 

 
• Most teachers use multiple strategies and tasks to engage all students in rigorous work. In 67% of 

classes (n=12), teachers scaffolded and/or differentiated tasks by providing rigorous grade-level 

instruction for all students.  In several classes, the teacher worked with small instructional groups 

during the intervention block based upon predetermined data.  Continuing, in 58% of classes 

students had opportunities and time to grapple with complex texts and/or rigorous tasks.  In one 

class, students in a small instructional group practiced reading grade-level text in order to improve 

their recognition of sight words. 

 

• Some teachers use evidence-dependent questioning.  In only 17% of classes (n=12), did teachers ask 

questions that required students to cite evidence and clearly explain their thought processes.  In 

most classes teachers asked questions that required students to explain their thinking; however not 

justify their answers with the text.  In 83% of classes, teachers asked questions that were clear and 

scaffolded.  In one class, the teacher asked the following questions: “Who was Galileo?  What did he 

do with the telescope? How did it help him?  What does this show us about him?  How did Galileo 

help people learn about space?” 

                                                           
1 Key action 1.3 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minutes in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.3: Teachers deliver highly effective instruction.1 Developing 
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• Most teachers check for student understanding and provide specific academic feedback. In 58% of 

classes (n=12), teachers conducted one or more checks for understanding that yielded useful 

information at key points throughout the lesson.  Teachers checked students’ understanding by 

circulating while students worked, asking students questions, and having students respond 

individually to check students’ understanding.   Also in 58% of classes, teachers gave students specific 

academic feedback to communicate current progress and next steps to move forward.  In a small 

group where students practiced reading au and aw words, the teacher corrected a student when he 

read the word “because” as “be-cuz”.  She asked him what sound au made and assisted him with 

pronouncing the word correctly. 

 

• Some teachers facilitate student-to-student interaction and academic talk. In 42% of classes (n=12), 

teachers provided multiple or extended opportunities for student-to-student interaction.  In 50% of 

classes, student-to-student interactions prompted students to engage in discussions with their peers 

to make meaning of content or deepen their understanding. In classes, teachers had students work 

together in small groups and during “turn and talks”.  Lastly, in 75% of classes, students used 

academic talk, and when necessary, the teacher consistently and appropriately supported students 

in speaking academically. In one class, students discussed terms such as the “commutative property” 

and “inverse”. 

 
 

 

• Teachers implement routines to maximize instructional time.  In 92% of classes (n=12), students were 

idle for very brief (less than 2 minutes) periods of time while waiting for the teachers.  In 83% of 

classes, routines and procedures ran smoothly with minimal or no prompting from the teacher. In one 

class, students were asked to transition to different small instructional groups as the teacher counted 

backwards from five, which they did quickly and quietly. 

 

• Teachers build a positive, learning-focused classroom culture. In 100% of classes (n=12), teachers’ 

interactions with students were positive and respectful. In one class, the teacher created a positive 

environment by integrating songs into the lesson. Also, in 83% of classes, students’ interactions with 

the teachers were positive and respectful. Students responded promptly and respectfully to teachers’ 

requests.  Finally, in 83% of classes, student to student interactions were positive and respectful. In 

most classes, all students related positively to one another. 

 

 

                                                           
2 Key action 1.4 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minutes in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.4: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Highly Effective 
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• Teachers reinforce positive behavior and redirect off-task or challenging behavior, when necessary. 

In 92% of classes (n=12), teachers promoted and reinforced positive behavior.  In some classes, 

teachers awarded Class Dojo points to students displaying appropriate behavior.  Continuing, in 67% 

of classes, students were on task and active participants in classwork and discussions.   Lastly, in 92% 

of classes, teachers addressed behavioral issues (if any) with minimal interruption to instructional 

time (2 minutes or less).   
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Domain 2: Talented People 

 

• School leadership has created and implemented organizational structures for selection and retention 

across staffing positions that addresses student well-being and academic performance.  School 

leadership reported that the Dean of Students supports climate in terms of working with students 

and families and instruction with mathematics planning and coaching.  Teachers confirmed the 

climate support from the Dean of Students.  Additionally, school leadership and teachers reported 

that the climate team provides structured recess school-wide and intensive behavioral interventions 

for identified students.  School leadership and teachers reported that the social worker’s assignment 

to the school has been increased to full-time which has also served to support students.  Specifically, 

teachers reported that the social worker assists students in working through trauma. Moreover, 

school leadership and teachers reported that the school hired an attendance monitor who works to 

implement the attendance plan which is aligned to the school wide goal of increasing attendance.  

School leadership added that the attendance rate has increased from 84% to 91% this year as a result 

of the oversight of the attendance initiative through this position. School leadership and teachers 

reported that students are able to take physical education, library science, art, music, and coding for 

resource classes.  A review of the staff roster confirmed the resource teachers, the student support 

staff, and the literacy lab tutors.   Regarding retention, school leadership and teachers reported that 

the school only hired two new teachers this year and attributed staff retention to the high staff 

morale because of activities that promote collegiality and comradery such as staff of the month (staff 

members select one another), “pick me up pals”, the sunshine committee, and the team building 

activities which occur during the summer.  School leadership also stated that teachers receive 

support to grow in the profession. Teachers confirmed the support and stated that school leadership 

offers a balance between support and accountability. 

 

• School leadership proactively recruits candidates using multiple stakeholders and measures to assess 

each candidate’s qualifications in alignment with school needs. School leadership and teachers 

reported that two Urban Teacher Center residents who interned at the school the previous school 

year were hired for the current school year.  School leadership and teachers reported that the hiring 

process includes a phone interview, a panel interview with teachers and school leadership, a written 

performance task, and a demonstration lesson. A review of an interview packet confirmed the phone 

interview questions, the performance task, and the panel interview questions. Also a review of 

emails from school leadership to a candidate confirmed the interview and the demonstration lesson.  

 

  

 

 

Key action 2.1:  The school implements systems to select and retain effective 

teachers and staff whose skills and beliefs meet the needs of the school. 
Effective 
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• School leadership ensures the implementation of mentoring/induction programs, when applicable, 

to support the development of all new teachers and staff and monitors the program’s effectiveness.  

School leadership and teachers reported that there is a new teacher coach along with two additional 

teachers that support the mentor teacher.  School leadership reported that the teachers meet with 

their mentors as needed.  Teachers reported that new teachers meet with their mentors frequently 

and that monthly whole-group meetings had recently started in the early November, which a review 

of an email confirmed.  Teachers also reported that teacher teams were organized strategically so 

that teams consists of new and veteran teachers.  Regarding the monitoring of the mentoring 

program, school leadership reported that informal check-ins with teachers are utilized to observe 

their progress, which teachers confirmed.  

 

 

 

• School leadership reinforces performance expectations for all staff and allocates time to support 

staff in meeting those expectations.  School leadership and teachers reported that expectations for 

formal observations were communicated at the beginning of the year during professional 

development as well as in a staff bulletin sent early in the year.  School leadership reported that 

members of the school leadership team divide teachers so that they observe teachers they are not 

currently coaching.  School leadership and teachers reported that the observation process consists 

of a pre-observation conference, a formal observation period, and a post observation conference.  

School leadership reported that teachers may be videotaped during their formal observations, 

which teachers confirmed.  Teachers reported that feedback received is very specific and beneficial 

in that school leadership helps teacher understand how to improve in the Teach Key Actions of the 

Instructional Framework.  A review of evaluation documents confirmed the previously mentioned 

process.  Further, a review of formal observation feedback indicated evidence of what was seen in 

the observation including next steps.  For example, on one formal observation the following 

feedback was recorded: “[Teacher] is extremely focused on routines and procedures. [Teacher’s] 

focus on routines can make the classroom feel rigid.  [Teacher] is encouraged to consider ways to 

adjust instructional presence to keep students engaged.  Attached to this observation is a handout 

from Teach Like a Champion 2.0 on the Joy Factor...”  The teacher was encouraged to read the 

handout to include more opportunities for joy in the classroom. 

 

• School leadership uses multiple methods to provide timely support and interventions to struggling 

teachers and staff as indicated by data and/or informal or formal observations.  School leadership 

and teachers reported that teachers in need of support are identified through observations and 

self-identification.   Continuing, school leadership and teachers reported that teachers may receive 

interventions and supports such as increased observation and feedback cycles, internal and external 

peer observations, model lessons, co-planning, co-teaching, and additional classroom support for 

Key action 2.2:  The school makes full use of the evaluation system to 
develop faculty and staff capacity through school-wide reflection and 
professional development and to hold them accountable for performance. 

Highly Effective 
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management. School leadership reported that they also reach out to district and other instructional 

support staff within their cohort of schools to assist teachers when necessary, which a review of 

emails confirmed.  School leadership reported that prior to Performance Improvement Plans (PIP), 

teachers may be placed on Corrective Action Plans to address areas of concern.  Teachers confirmed 

Performance Improvement Plans and stated that teachers feel these plans are supportive instead 

of punitive.  Teachers also stated that teachers on PIPs receive multiple layers of support. A review 

of PIPs showed the following interventions for teachers:  planning support and feedback on lesson 

plans, peer observations, and support with classroom management strategies.  Further, a review of 

PIPs showed the ongoing monitoring and adjustment of the plan. 

 

• School leadership engages all staff in differentiated professional development based on identified 

needs and in alignment with the school’s instructional vision. School leadership and teachers 

reported that time is set aside weekly for professional development. School leadership and teachers 

reported that the school follows the professional development plan of the cohort of 100% Project 

schools as related to climate and culture including Capturing Kids Hearts, Restorative Practices, and 

Bridging Academics and Mindfulness (BAM) and Data Analysis.  A review of professional 

development agendas confirmed Capturing Kids Hearts and Using Data to Implement Small Group 

Instruction. School leadership added that professional development was also provided on Looking 

at Student Work and Implementing Socratic Seminar. Additionally, school leadership and teachers 

reported that Individual Development Plans (IDPs) were completed at the end of the previous 

school year and Professional Learning Communities (PLCs) were created based upon teachers’ 

needs, which a review of IDPs confirmed.  As such, three PLCs were created on the topics of Wit & 

Wisdom, Differentiation, and Conscious Discipline.  A review of agendas, emails, and sign-in sheets 

confirmed the above-mentioned professional learning communities.  Moreover, teachers reported 

that weekly professional development is differentiated by content, grade band, and experience.  A 

review of a professional development agenda showed that teachers were divided by grade bands 

in order to analyze their assessments.  
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Domain 3: Vision and Engagement  

 

• The school creates communication systems so that the school community shares a clear 

understanding of, and commitment to, the school mission, vision, and values, including a clear 

understanding of strategic goals and initiatives that support high student achievement. School 

leadership, teachers, student support staff, students, parents, and community partners reported 

that the vision and mission is posted throughout the building, and is communicated through the 

announcements, meetings, the school’s Facebook page, and is also on students’ uniforms. To that 

end, all stakeholders (school leadership, teachers, student support staff, students, parents, and 

community partners) spoke to, and a review of the school’s handbook confirmed the following 

mission and vision: “Vision - Our attitude is that ALL students matter. Our approach is that 

contributions from ALL team members matter. Our mindset is that ALL actions we take matter.  

When we ALL give our best in every single moment, the possibilities are limitless.  That is 100% for 

100%. Mission-The 100% Project-5 Schools. 1 Mission.  A collaborative partnership working to turn 

around inequitable public education one school at a time.” Continuing, all stakeholders reported 

that the vision and mission is a way of behaving as stakeholders in terms of everyone giving their 

best to ensure that kids are getting the best education.  Also, stakeholders reported that the school 

community adheres to the Five Promises which are Commitment to Quality, Contribution, Honor 

and Integrity, Gratitude, and Perseverance. 

 

• School leadership ensures that the school’s programs are aligned with the school’s mission and 

vision, are culturally relevant, and incorporate skills for 21st century success.  As previously 

mentioned, all stakeholders reported the school’s mission to provide 100% for 100% of students.  

That is for all stakeholders to do their best so that students receive the best education possible.  In 

terms of education that is culturally relevant, school leadership, teachers, student support staff, 

students, and parents reported that the school is planning for their second annual diversity day, 

where students explore various countries through research, presentations, and native cuisine.  

Additionally, school leadership, teachers, and parents reported students will collaborate with the 

Blacks and Wax Museum to study a historical figure and that students are currently learning African 

Dance through a residency program with Young Audiences.  A review of the staff bulletin confirmed 

the Artist in Residence program.  Community partners confirmed the learning experience with the 

Blacks and Wax Museum.  Regarding skills for 21st century success, school leadership, teachers, 

student support staff, students, parents, and community partners reported that the school offers 

students an opportunity to take a Coding class and students participate in blended learning in 

classes (learning through online and traditional platforms).  A review of the roster, schedule, and 

lesson plans confirmed the Coding class and the Imagine Learning online platform.  School 

leadership, teachers, and parents reported that the school has an annual career day and two college 

Key action 3.1:  The school has a clear vision and mission that promotes a 

student-centered learning environment that reflects, celebrates, and 

embraces student, staff, and community diversity.  

Effective 



 
 
 

15 
Baltimore City Public Schools, 2018-19 

tours (one for students in third through fifth grades and their parents and one for students in fifth 

grade). A review of a Career Day flier and video confirmed the initiative.  Additionally, teachers, 

students, and parents reported that students have participated in several field trips such as the 

Baltimore Zoo, the Maryland Science Center, the National Museum of the American Indian, and 

Goucher College to see performances.  

 

• The school implements and monitors school protocols that create an environment where staff and 

families feel welcomed and safe, and students feel welcomed and somewhat safe. School leadership 

reported that surveys are used to monitor the school’s climate and the school is responsive when 

there are issues.  School leadership reported that the front office is welcoming and bright.  School 

leadership and teachers reported that staff and members of the student safety patrol are posted 

throughout the building and greet visitors as they enter the school, which site team observations 

confirmed. Regarding safety, school leadership reported that the school is safe.  Teachers, student 

support staff, parents, community partners, and students reported that the school maintains safety 

protocols such as keeping doors locked, having visitors buzz in for entry and showing identification 

at the main office. Teachers and parents reported that visitors are not allowed to go straight to 

classrooms without signing in at the main office and staff monitors halls to ensure that stakeholders 

feel safe. Teachers also reported that they have emergency kits containing essential items in case 

of an emergency.  A review of the Back to School Night Staff and School Procedures Overview 

communicated expectations around drills and other safety procedures.  Finally, students reported 

that although they feel physically safe, they reported that they do not feel emotionally safe because 

of bullying that can sometimes occur and persist even after they have reported it to staff members.   

 

 

 

• The school employs a variety of regular communication systems with families about school-wide 

and individual student progress. School leadership, teachers, student support staff, students, and 

parents, reported that families receive weekly communication in the Tuesday Folders including a 

weekly newsletter. A review of the Harford Hype confirmed this method of communication and 

included upcoming events, Parent Teacher Organization news, school policies, and shout outs for 

individual students for attendance or adhering to the school’s five promises.  Additionally, the 

previously mentioned stakeholders reported that the school communicates school wide 

information through Facebook posts, Class Dojo, and grade level newsletters. A grade level 

newsletter confirmed this method of communication.  To communicate individual student progress, 

school leadership and teachers reported that the school uses student-led conferences, progress 

reports, and individual meetings with families.  Teachers added that they use phone calls and emails, 

as well as Class Dojo to communicate with parents.  

Key action 3.2:  The school cultivates and sustains open communication and 

decision-making opportunities with families and the community. 
Effective 
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• The school build strong relationships with community stakeholders and leverages resources to meet 

the needs of students and the school.  School leadership and teachers reported that staff went on 

community walks in the summer, which a review of photographs in the handbook confirmed.  

School leadership reported that the building is open to parents at all times and parents are invited 

to events such as awards ceremonies and family nights (donuts for dads, muffins with mom), in 

addition to events that occur through the Judy Center (parent workshops and outreach events), 

which teachers and parents confirmed. A review of the Harford Hype newsletter confirmed events 

hosted by the Judy Center. School leadership, teachers, and parents reported that many parents 

volunteer throughout the school in the classroom, the cafeteria, in the main office, and with 

compiling the materials for Tuesday Folders. A review of volunteer sign-in sheets confirmed that 

volunteers work in the school.  In addition to partnering with parents, school leadership, teachers, 

and community partners reported that the school also has community partnerships with the Judy 

Center (Parent Outreach-workshops, activities, and resources), East Baltimore Community Church 

(chess club sponsorship, chess materials, staff lunch, snacks, community clean up) Grace Fellowship 

Church (tutoring, uniforms, school supplies), Rising Sun Baptist Church (supplies, clothing, and 

volunteers) Experience Corps (classroom volunteers), Mayor’s Office of Employment Development 

(volunteers), Hope Health (counseling) Roberta’s House (grief and loss counseling), United Way 

(backpacks, supplies, and uniforms),  Blacks and Way (learning experiences), the Aquarium 

(experiences), and Us Born Books (book donations).   

  

• The school provides a variety of opportunities for families to participate in, or provide feedback on, 

appropriate school-wide decisions and improvement efforts. School leadership and teachers 

reported that the school provides two-way communication through the School Family Council (SFC) 

(which meets every other month), parent surveys, and class dojo. Parents reported that through the 

SFC they were informed of the school’s goals, strategies to support the goals, and updates on the 

school’s budget.  A review of an SFC agenda, dated October 24, 2018, confirmed that the School 

Performance Plan Goals were shared.  Additionally, school leadership, teachers, parents, and 

students reported that the school has a Parent Teacher Organization (PTO), which meets 

approximately quarterly. Parents added that several fundraising initiatives were set in place after 

the initial meeting, which a review of the Harford Hype Newsletters confirmed. 
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• School leadership establishes multiple tools and routines for frequent and timely communication with 

teachers and staff members regarding policies, progress, and school culture. School leadership and 

teachers reported that communication with staff takes place via the weekly staff bulletin which notes 

information about upcoming events, logistics, pictures of the week, important meetings, and more. A 

review of staff bulletins showed the following information:  Pictures of the Week highlighting 

happenings in classes; upcoming events; Instructional Spotlights; shouts-outs for classes with the most 

lessons passed in Imagine Literacy and Imagine Math; upcoming Individual Education Program (IEP) 

and SST meetings; and upcoming incentives, field trips, and learning nights. Continuing, school 

leadership and teachers also reported that leadership communicates through collaborative planning 

and professional development meetings as well as morning and afternoon announcements, which 

agendas confirmed.   

 

• School leadership establishes structures to recognize and celebrate student and staff achievements 

and value.  School leadership, teachers, students, and parents reported that students are recognized 

and celebrated through two monthly events the Positive Behavior Intervention and Supports (PBIS) 

VIP event and an attendance event, which a review of flyers and staff bulletins confirmed.  School 

leadership stated that the PBIS VIP event was added to provide more opportunities to recognize 

students who consistently demonstrate appropriate behavior.  Additionally, school leadership and 

teachers reported that students may be selected as a Student of the Month and recognized during 

awards ceremonies that occur each trimester for Principal’s Honor Roll and Honor Roll, which students 

and parents confirmed.  School leadership and teachers also stated that each week, students can 

receive a bracelet for exemplifying one of the five promises, which a review of staff bulletins, Harford 

Hype newsletters, and site visit team observations confirmed.  School leadership and teachers 

reported that staff have class or group incentives for students that meet identified behavioral or 

academic targets such as lunch bunches, extra enrichment time, or small treats.  To recognize staff, 

school leadership and teachers reported that staff members select someone to be designated as Staff 

of the Month and this person receives a $25 gift card for school supplies.  School leadership and 

teachers also reported weekly shout outs during community meetings.  Continuing, school leadership 

and teacher reported that staff members receive monthly designations and may be recognized as “a 

survivor”,” the dream team”, and for “being on point”. 

 

• The school develops proactive systems that support individual students’ social, emotional, and 

socioeconomic needs. School leadership, teachers, student support staff, students, and parents 

reported that students have morning meetings where students are greeted, receive announcements, 

and receive character education lessons in addition to community meetings where students and staff 

practice the 3 As: acknowledgements, apologies, and announcements.  Also, as a restorative practice 

school, school leadership, teachers, students, and parents reported that students have morning and 

Key action 3.3:  The climate and culture of the school creates a welcoming 

learning environment that meets the academic, social, and emotional needs 

of each student.  

Highly Effective 
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afternoon circles and practice mindfulness techniques through Bridging Academics and Mindfulness. 

A review of the Capturing Kids Hearts and Restorative Practices Implementation Plans confirmed these 

system of support. For students in need of more assistance, school leadership and teachers reported 

that students can take timed breaks in the meditation room.  School leadership, teachers, students, 

student support staff, and parents reported that there are mentoring groups for students based on 

staff recommendation and the social worker also conducts social skills groups.  School leadership, 

teachers, and student support staff reported that the climate team has scheduled check-in times with 

identified students. A review of the purchase order for the climate team noted mentoring as part of 

the duties of the staff. Regarding socioeconomic supports, school leadership, teachers, student 

support staff, and parents reported that the school has a food pantry, and distributes supplies, 

uniforms and coats to students, in addition to assistance to families through partnerships. 
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Domain 4: Strategic and Professional Management 

 

• School leadership collaborates with multiple stakeholders to establish and communicate measurable 

goals for the improvement of student learning. School leadership reported that the goals were 

developed with the Instructional Leadership Team (ILT) based on the School Improvement Grant Plan, 

guidance from district support staff, and data from the previous year. Teachers confirmed the ILT’s 

involvement in creating the goals. School leadership and teachers reported that goals were 

communicated to staff at the beginning of the year during professional development meetings and in 

the staff bulletin.  Additionally, school leadership and teachers reported that parents were made 

aware of the goals during Back to School Night and the School Family Council meetings. School 

leadership and teachers reported the following goals:  To increase literacy and math proficiency on 

PARCC by 5%, to reduce suspensions by 20%, and to increase the attendance rate to 93%.  A review 

of the School Performance Plan (SPP) noted the following goals:  Goal 1-The number of students in 

grades 3-5 who meet proficiency on the School Year 2018-19 PARCC literacy assessment will increase 

by 5% from 6% in SY 17-18 to 11% in ST 18-19; Goal 2- The number of students in grades 3-5 who 

meet proficiency on the SY 2018-2019 PARCC math assessment will increase by 5% from 11% to 16% 

in SY 18-19; Goal 3-Suspensions will decrease by 20% from 63 suspensions in SY 17-18 to 50% or less 

in SY 18-19; Goal 4-Decrease ARCA rate from 35.4% in June 2018 to 29% by June 2019. 

 

• School leadership collaborates with staff to develop and communicate strategies that are aligned to 

school goals.  School leadership and teachers reported that strategies to align with the goals were 

developed with the ILT and communicated to staff through ILT members.  School leadership and 

teachers reported that strategies aligned to the academic goals include the Power Hour Intervention 

block, Data Analysis, and Blended Learning.  Continuing, school leadership and teachers reported that 

the strategies aligned to the attendance goal includes the attendance coordinator, the attendance 

plan, and attendance incentives.  Lastly, strategies aligned to the behavioral goal includes the work 

with Bridging Academics and Mindfulness (BAM), Capturing Kids Hearts PD, and Positive Behavior 

Intervention and Supports (PBIS). A review of the SPP showed the following strategies: Goal 1- Data 

Analysis- Analysis at BOY of TRC and I-Ready, (Group Students for Instruction, Progress Monitor, Re-

group, Analyze at MOY, Cycle continues until EOY;)  Implement Wit & Wisdom; Explicit Teaching; Goal 

2- Data Analysis for ANet & I-Ready (See Above Cycle); Blended Learning-imagine Math, Explicit 

Instruction and; Goal 3-Restorative Practices; CASEL-focus on 5 Competencies (Self-Awareness, Self-

Management, Decision making, Social Awareness, Relationship Skills). 

 

• School leadership and all staff participate in regular analysis of school-wide data and instructional 

practices to monitor progress toward goals, and plan to revisit and adjust action plans as needed.  

School leadership and teachers reported that an overview of school-wide data ANet, TRC, DIBELS, and 

benchmarks) was shared in terms where the school is currently and where they need to move in order 

Key action 4.1:  The school manages progress towards clear goals through a 

cycle of planning, action, assessment, and adjustment. 
Highly Effective 
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to meet the goals. School leadership reported that school wide data is analyzed during weekly 

professional development meetings as assessments are administered and progress toward goals is 

communicated during after test administration in meetings and in the staff bulletins. A review of 

several staff bulletins showed the communication of school-wide data related to goals.  In particular, 

an October 19th bulletin showed school-wide I-Ready data for literacy and math; a November 12th 

agenda showed that the suspension goal was communicated along with the school’s progress toward 

the goal and strategies teacher could use to help achieve the goals; and a November 19th bulletin 

communicated school-wide interim ANet data.  Teachers also reported that the school tracks progress 

on a school-wide data wall, which members of the site visit team observed.  Continuing, teachers 

reported that frequent updates on attendance are given as attendance rates are aligned to the 

attendance incentives. School leadership and teachers reported that no adjustments had been made 

to the School Performance Plan at the time of the review.  

 

 

• Budget distributions and resource allocations are aligned to school goals and priorities that support 

equitable learning environments. School leadership and teachers reported that funding has been 

allocated to pertinent staff positions, materials, and supplies to help the school achieve their school-

wide goals.  Specifically, school leadership and teachers reported that the attendance coordinator, 

the Dean of Students, the youth Sports/Climate team are support for the attendance and climate 

initiatives. School leadership added that the attendance rate has increased as a result of the work 

of the attendance monitor. Additionally, school leadership and teachers reported that the 

acquisition of instructional materials and supplies such as Imagine Learning, Leveled Literacy 

Intervention, FUNdations; small group instructional supplies (games, manipulatives, etc.); and 

technology that provides access these programs with being aligned with academic goals.  Also, 

school leadership and teachers reported that funding is allocated for student recognition incentives 

including trips and supplies for activities. Moreover, teachers reported that materials are available 

for enrichment clubs and activities and teachers’ wish lists for the year were all fulfilled at the 

beginning of the year, which emails, purchase orders, and request forms confirmed.  Finally, a 

review of the Principal’s Budget Tool indicated that funding was allocated toward the climate staff, 

incentives, and materials to support small group interventions. 

 

• School leadership uses distributive leadership to strategically empower staff to take ownership of 

essential responsibilities and decisions and holds staff accountable. School leadership and teachers 

reported that teachers serve on committees (Diversity Day, Math Night, Literacy Night, etc.), the 

ILT, as sponsors of after-school clubs, and as the coordinator of the after-school program.  School 

leadership and teachers reported that teachers may sign up to undertake these responsibilities; 

however, school leadership makes the final decision regarding leadership of committees or 

Key action 4.2:  The school allocates and deploys the resources of time, human 

capital, and funding to address the priority growth goals for student 

achievement. 

Highly Effective 
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participation on the Instructional Leadership Team. School leadership and teachers reported that 

oversight of committee work is maintained through school leadership’s presence on the 

committees, as well as communication with committee leads regarding project timelines and 

budget for planned activities. A review of staff bulletins confirmed the committees.  For example, 

announcements regarding the committees and request for additional members to support with 

specific tasks were noted. 

 

• School leadership leverages common staff time to focus on professional learning and collaboration 

in support of student achievement. School leadership reported that each teacher has a common 

hour daily to plan, however Wednesday is the designated day for collaborative planning, which 

teachers confirmed.  School leadership and teachers also reported that teachers have professional 

development meetings each Friday afternoon. A review of academic planning and professional 

development agendas confirmed these meetings.  Academic planning agendas indicated that 

teachers are planning lessons based upon formative assessment data.  Professional development 

agendas and staff bulletins confirmed that teachers are analyzing data at these meetings. 
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types3 and multiple sources4 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                           
3 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
4 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Extent to which SER Team Finds Evidence of High 

Levels of Adoption and/or Implementation  

Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  

 

Highly Effective 
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools’ Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 12 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective  58% 25% 17% 

Learning activities and resources align with lesson objective  75% 17% 8% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content   92% 0% 8% 

Alternate presentation of content  67% 8% 25% 

Emphasis of Key Points  83% 8% 8% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks  67% 8% 25% 

Opportunities To Engage With Complex Texts and Tasks  58% 42% 0% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification  17% 75% 8% 

Clear And Scaffolded Questions  83% 8% 8% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 58% 33% 8% 

Specific, Academic Feedback 58% 33% 8% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction  42% 25% 33% 

Evidence-based discussions  50% 17% 33% 

Student academic talk  75% 17% 8% 

TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  92% 8% 0% 

Smooth routines and procedures  83% 17% 0% 
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TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 100% 0% 0% 

Student-to-teacher interactions 83% 17% 0% 

Student-to-Student interactions 83% 17% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, and 
De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  92% 8% 0% 

Off-task behavior  67% 33% 0% 

Time impact of redirection/discipline or off-task behavior 92% 8% 0% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

None 

 

Domain 2: Talented People 

 

None 

 

Domain 3: Vision and Engagement 

 

None 

 

Domain 4: Strategic and Professional Management  

 

None 
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Appendix C: SER Team Members 
 

The SER visit to the Harford Heights Elementary School was conducted on November 27-29, 2018 by a 

team of representatives from Baltimore City Public Schools. 

Katherine Harris Toler is a Program Evaluator II in the Office of Achievement and Accountability in 

Baltimore City Public Schools.  Prior to joining OAA, Ms. Toler was a District Mentor in the Office of Teacher 

Support and Development.  In Baltimore City Public Schools, Ms. Toler has served as teacher, Academic 

Coach, Dean of Instruction, and High School Administrator.  Ms. Toler has also served as teacher in the 

Anne Arundel County Public School System, the Baltimore County Public School System and the Vance 

County Public School System in North Carolina.  She holds a B.A. in English with a Concentration in 

Secondary Education from North Carolina Central University and a Masters of Education in School 

Improvement Leadership from Goucher College. 

Mona Khajawi is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore City 

Public Schools.  She has had a variety of experience in the field of education, including teaching, program 

management and evaluation. Most recently, she worked in the capacity of Evaluation Specialist with City 

Year in Washington, D.C., assessing the quality of educational programming implemented by 140 

AmeriCorps members in eleven schools throughout the district. She initially gained exposure to evaluation 

while interning with the Academy for Educational Development, where she assisted in conducting reviews 

of a subset of the Gates-funded small schools in New York City. Previously, she also taught English in a 

rural high school in Ukraine, and served as an Assistant Program Coordinator of the AmeriCorps program 

at the Latin American Youth Center in Washington, D.C.  Mona holds a Bachelor’s degree in English 

Literature from the University of Maryland, College Park, and a Master’s degree in Education Policy from 

Teachers College, Columbia University.  

Romona C. Carrico is a Data Analyst for the Title I Services in the Office of Achievement and Accountability 

at Baltimore City Public Schools. Her work includes analyzing data to inform and support decision making 

pertaining to Title I schools. She began her career at the Caribbean Community (CARICOM) Secretariat, 

analyzing international merchandise trade data to support the Regional Integration process. Romona 

holds a B.Sc. in Development and Economics with upper second class honors from the University of 

London, lead College London School of Economics and Political Science (LSE). 

Susan Wheeler is a Manager of Student and School Operations Support in the Office of the Chief of 

Schools in Baltimore City Public Schools. Susan began her career in education in 1993 as an elementary 

classroom teacher with Baltimore City Public Schools. After twelve years of providing direct service to 

students, she transitioned to school leadership as an assistant principal and then principal.  Susan moved 

to district office as an Elementary Science Curriculum Specialist. In this role, she wrote curriculum, 

modelled instruction and facilitated professional development opportunities for science teachers. In 

2013, Susan returned to school leadership as the coordinator of Career Technology Education Programs 

in a local high school.  Susan is currently working as a manager for 14 school leaders and assists 

with climate and culture and other operational tasks that enable them to focus on instructional 

leadership. 


